
   

Think History is a new resource written for the 
grade 10 academic Canadian History course. 
This resource is designed to engage students 
through a focus on big ideas, along with a vari-
ety of visuals, relevant stories, and features that 
will encourage critical thinking and inquiry skill 
development. The Historical Thinking Concepts 
play a key role in supporting student think-
ing about history. Think History moves history 
teaching away from a focus on memorizing facts 
and dates to helping students and teachers use 
inquiry and historical thinking as they explore 
key people, places, and events in Canada’s past. 
(Please note this is an evaluation copy; we are 
still in the process of finalizing some content in 
the later portion of the resource.)

Table of Contents 
pp. iv–vii

Think History is organized into four 
units to match the Ontario curricu-
lum. Each chapter is framed with a 
Chapter Focus Question that links 
to the big ideas from the curricu-
lum. A complete table of contents is 
included to help you see the scope 
and focus of this resource.
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WALKING THROUGH THIS RESOURCE

Instructional Design of Resource
CHAPTER FRAMEWORK 
Chapter Opener—pp. 22–23
Each chapter opener presents a Chapter Focus Question 
that students will unpack as the chapter progresses. These 
questions represent a big idea from the revised curriculum. 
Each chapter is also introduced with a story to set up the 
time period and to engage students in the content. Support 
is provided as evidence in the form of visuals and source 
quotations to help students develop critical thinking skills 
using the Historical Thinking Concepts.

Inquire questions help students navigate each chapter. 
These questions are colour-coded and connect to the fram-
ing questions in each outcome organizer of the revised curriculum.

A timeline helps students develop an understanding of the sequence of significant events 
within the chapter.

When the First World War began in 1914, few believed it would last very long. Many young people in Canada and elsewhere saw the war as an exciting chance for travel, adventure, and glory. Most were afraid that the conflict would be over before they could get into the action. Many people signed up with noble, romantic ideas, such as the honour of fighting for the British Empire to which Canada belonged:

These young men were the cream of Canada’s youth and chiv-alry, all volunteers, all willing to face the great adventure for King and country, for freedom and civilization. No conscripts were they, but freemen, glad and willing to demonstrate Canada’s loyalty and to make some return to England for the civil and religious liberty we had enjoyed under the protection of her flag.... 
–Manliness and Militarism: Educating Young Boys  

in Ontario for War, 2001

“The Great War,” however, was a far different reality than this romantic vision. It was modern, industrialized warfare on a vast scale. The “war to end all wars” claimed the lives of more than  8 million soldiers, cost almost $350 billion, and changed the map of Europe. What could cause such a devastating international conflict? Why was the war so long and terrible, and what were the long-term effects of the war on our nation? To answer these questions, we must understand the historical forces at work in Canada and around the world at the time—in particular, nationalism, imperialism, colonialism, and militarism.

CHAPTER FOCUS qUESTiOn
What effect did Canada’s participation in the First World War have on  Canadian society and its status as a nation?
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imperialism
militarism
Triple Alliance
Triple Entente
nationalism
War Measures Act
enemy aliens
internment camps
no man’s land
Western Front
war of attrition
Battle of Ypres
Battle of the Somme
Battle of Vimy Ridge
Passchendaele
convoy
Victory Bonds
honour rationing
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Key Terms

1917
Canadian troops battle at Passchendaele
Canadian troops capture Vimy Ridge
Women in Ontario and British Columbia gain the right to vote in provincial electionsWartime Elections Act gives federal vote to women related to servicemenBorden re-elected as head of Union Government
Conscription introduced in Canada
Halifax devastated by an explosion
Income tax introduced as a temporary measure

1918
Enlistment begins
Armistice declared on Europe’s Western Front
Women win the right to vote in federal elections

Trial by Fire: Canada Enters  
World War One

1914
Archduke Franz Ferdinand assassinated in Sarajevo
Germany invades Belgium and France
Britain declares war on Germany; Canada  
automatically at war
War Measures Act passed in Canada

1915
Canadian troops exposed to 
poisonous gas at the Battle of Ypres

1916
Canadians suffer heavy losses in 
the Battle of the Somme
Women in Manitoba, Saskatchewan, 
and Alberta gain the right to vote in 
provincial elections

2

T i m e l i n e

social, economic, and 
Political Context 
• What effect did the War 

Measures Act have on the legal 
rights of Canadians?

•	What effect did the war have 
on the role of women?

•	What was the war’s impact on 
the home front?

Communities, Conflict,  
and Cooperation

• How did Canada get involved 
in the First World War?

• How did the nature of warfare 
and technology contribute to a 
war of attrition?

• What were conditions like for 
men in the trenches?

•	Describe Canada’s military role 
in the First World War.

identity, Citizenship,  
and Heritage

• How did Canada’s contribution 
on the battlefield affect 
Canadian identity?

• What impact did conscription 
have on Canadian unity?

• What challenges did Aboriginal 
soldiers face during the war 
and upon their return home?  

• What factors contributed to 
Canada’s emerging autonomy?

? i n Q U i r e
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Building Your Skills

Political cartoons are a useful source of information 

about historical or current issues. They simplify an 

issue by portraying political personalities or events in 

an exaggerated way and using symbols to represent 

ideas. In this way, they are a very effective means of 

convincing a reader to see an issue in a specific way. 

But the perspective about the issue presented in a 

political cartoon is often extreme and harshly critical. 

They represent political figures as caricatures, exag-

gerating their physical and personality traits for comic 

effect. Political cartoons often use stereotypes to 

emphasize their message. They also employ analogy 

to compare people or events to other things that the 

audience will relate to and understand. While these 

devices help convey perspectives on historical events 

CheCkpo int

 1. Build a flow diagram that links the following in 

sequence, noting any events that occurred  

simultaneously: assassination of Franz Ferdinand 

and his wife, invasion of Belgium, creation of the 

Triple Alliance, Britain declares war on Germany, 

and Russia mobilizes troops.

 2. Historical Significance  List the causes and con-

tributing factors that resulted in the outbreak of 

war and then select the three you think are most 

important. Justify your choices.

 3. Imagine you are the prime minister of Canada. 

Compose a letter to the prime minister of Britain 

explaining why you do, or do not, support an alli-

ance between Britain, Russia, and France.

 4. Write a well-reasoned argument for the following 

proposition: “The First World War was unneces-

sary and could have been prevented.”

Figure 2–6 The Chain 

of Friendship. This British 

cartoon appeared in 

some Canadian newspa-

pers at the outbreak of 

war. It highlights some of 

the main causes of the 

First World War by rep-

resenting the European 

countries in 1914 as  

different characters.

or current issues, you need to be aware of the biases 

and prejudices that may taint political cartoons when 

you interpret them.

Steps to interpreting political Cartoons

 1. Read the text and look closely at the drawing.

 2. Identify the central issue or event in the cartoon.

 3. Identify the devices used by the cartoonist  

(caricature, analogy, words, symbols, stereotypes, 

sizing, etc.).

 4. Identify the biases of the cartoonist by examining 

the devices used.

 5. Interpret the cartoon.

Applying the Skill

 1. Identify the countries represented by the child 

and the adult who is picking on him. Why is one 

country shown as a child?

 2. The cartoon uses caricatures of speech and 

clothing to identify European countries. Identify 

Germany, Britain, France, and Russia. Explain 

your choice in each case.

 3. Use the cartoon to make a list of the countries on 

either side of the conflict. Compare your list to the 

map in Figure 2–4.

 4. What is the meaning of the title of the cartoon? 

Could it be interpreted as an ironic or sarcastic 

title? Explain.

 5. Evaluate the cartoon. How effectively does it 

deliver its message? Explain.

This assassination triggered a chain reaction that started the First World 

War. Austria-Hungary blamed Serbia for the assassination. As part of the 

agreement of the Triple Alliance, Kaiser Wilhelm II of Germany offered 

Austria-Hungary a “blank cheque,” promising to support them even if they 

went to war. When Serbia refused to submit to an ultimatum from Austria-

Hungary, the Empire declared war. This caused Russia to mobilize its troops 

to defend Serbia as part of its promotion of Pan-Slavism. Germany responded 

with its own mobilization. This prompted Britain to put its navy on alert 

and France to mobilize its army. When Germany violated the neutrality of 

Belgium in order to attack France, Britain declared war on Germany to protect 

its ally. Canada, as part of the British Empire, automatically went to war, too. 

Gradually, the conflict drew in more and more countries around the world. 

T i m e l i n e

June 28  Franz Ferdinand and his wife Sophie are assassinated in Sarajevo, Bosnia.

July 6   Germany promises Austria-Hungary a “blank cheque” to support any military action in Serbia.

July 23  Austria-Hungary delivers an ultimatum to Serbia, threatening severe consequences:

	 •		Serbia	must	dismiss	all	anti-Austrian	teachers
,	government	workers,	and	army	officers.

	 •		Austrian	officials	will	be	allowed	to	enter	Serbi
a	to	investigate	the	assassination.

	 •	Serbia	must	cooperate	with	the	Austrian	inves
tigation.

July 26 Russia begins to mobilize its armed forces in anticipation of war.

July 28  Austria-Hungary rejects Serbia’s partial acceptance of its demands and declares war. 

July 31	 •	Russia	announces	its	general	mobilization.

	 •		Austria-Hungary	and	Germany	demand	that	Ru
ssia	stop	mobilizing;	Russia	ignores	 

this command.

	 •		France	agrees	to	respect	Belgium’s	neutrality,
	but	Germany	refuses.

August 1   Germany declares war on Russia.

August 3  Germany declares war on France.

August 4	 		•		Germany	invades	Belgium	and	Luxembourg	to	
attack	France.

	 •	Britain	declares	war	on	Germany.

	 •		Canada	is	automatically	at	war	as	part	of	the	
British	Empire.

timeline to War, 1914

Cause and ConsequenceHISTORICAL
THINKING
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Historical Thinking Concepts—pg. viii–xi, 81, 127, 178, 200, 
221, 233, 243 

The Historical Thinking Concepts are introduced and applied in a student-friendly 
way, using the example of Atari video games being recovered from a landfill during an 
archaeological dig. The example is relevant and engaging for grade 10 students and 
will help them to grasp the thinking within each concept.  

We have placed icons that focus on a specific historical thinking concept in 
activities or features throughout the resource to encourage teachers to spend some 
time helping students “unpack” these concepts—to help them apply the concepts in 
their thinking. 
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INQUIRY AND CRITICAL THINKING
Inquiry Process—pg. 50, 105, 135, 212, 223
Inquire supports the new curriculum emphasis on the inquiry process.  
This feature appears multiple times per chapter and focuses on a section 
of the process, allowing students to develop their competence for specific 
sections as well the entire inquiry process.  

InquIrE

Formulate questions

Ask some key questions about the 
start of World War I, Canada’s role, 
and the significance of our military 
contribution. Identify two relevant 
historical thinking concepts and 
some guiding questions. Develop 
criteria to compare the significance 
of Vimy Ridge and Canada’s 100 
Days in 1918.

Untitled-1   1

15-01-24   10:31 PM

In the 1962 election, the Liberals went one step further. They cam-
paigned, and won, with the motto Maîtres chez nous—“Masters in our 
own house”—with the aim of strengthening Québec’s control of its own 
economy. Among other things, the government bought several hydro 
companies and turned them into a provincially owned power monopoly, 
Hydro-Québec. 

The Birth of Separatism

Québec nationalism and the separatist movement grew in the 1960s and 1970s. 
Québécois resented what they perceived as injustices at the hands of English-
speaking Canadians. Why was Ottawa, the national capital, so overwhelm-
ingly English speaking? Why did federal politicians from Québec seldom hold 
key Cabinet posts? Why did Francophones not have the right to their own 
schools and hospitals in the rest of Canada, even though Anglophones enjoyed 
those rights in Québec? Why was Québec’s Francophone majority expected to 
speak English in stores and at work? 

 For some, the only solution lay in a Québec controlled entirely by 
Québécois—a new country independent of Canada. Some extremists joined 
terrorist groups such as the FLQ (Front de libération du Québec) in the name 
of le Québec libre— “a free Québec.” The FLQ blew up mailboxes and attacked 
symbols of English-Canadian power in Québec. Many Québécois supported 
the aims of the terrorists, if not their methods.

In 1967, Québec Cabinet minister René Lévesque left the Liberal Party 
and, a year later, formed the Parti Québécois (PQ). Lévesque believed that 
Québec and Canada would do better to “divorce” peacefully than to continue 
a “marriage” of two cultures that seemed imposed and unworkable. 

Figure 7–15 A Canadian 
army engineer lies injured 
after an FLQ bomb, which 
he had removed from a 
mailbox, exploded in his 
hands. On May 17, 1963, 
a total of 13 bombs were 
placed in mailboxes in 
the Montréal suburb of 
Westmount.

expressing ideas 
How might Canadians 
across the country have 
responded to images  
such as these?

Web Link •
Read more about René Lévesque on the 
Pearson Web site.

InquIrE

Evaluate and Draw 
Conclusions

A number of new protest 
political parties have emerged in 
Canadian federal elections over 
the past 100 years. What five 
questions would you ask about a 
new political party? What criteria 
would you use to determine if the 
new party was successful? What 
were the consequences for other 
political parties and for Canada?

Chapter 7  Social Upheaval: Canada from 1960 to 1982   223©P

07_GR10_ON_History_ch07.indd   223 15-01-25   4:20 PM

When the First World War began in 1914, few believed it would last very long. Many young people in Canada and elsewhere saw the war as an exciting chance for travel, adventure, and glory. Most were afraid that the conflict would be over before they could get into the action. Many people signed up with noble, romantic ideas, such as the honour of fighting for the British Empire to which Canada belonged:

These young men were the cream of Canada’s youth and chiv-alry, all volunteers, all willing to face the great adventure for King and country, for freedom and civilization. No conscripts were they, but freemen, glad and willing to demonstrate Canada’s loyalty and to make some return to England for the civil and religious liberty we had enjoyed under the protection of her flag.... 
–Manliness and Militarism: Educating Young Boys  

in Ontario for War, 2001

“The Great War,” however, was a far different reality than this romantic vision. It was modern, industrialized warfare on a vast scale. The “war to end all wars” claimed the lives of more than  8 million soldiers, cost almost $350 billion, and changed the map of Europe. What could cause such a devastating international conflict? Why was the war so long and terrible, and what were the long-term effects of the war on our nation? To answer these questions, we must understand the historical forces at work in Canada and around the world at the time—in particular, nationalism, imperialism, colonialism, and militarism.

CHAPTER FOCUS qUESTiOn
What effect did Canada’s participation in the First World War have on  Canadian society and its status as a nation?
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Key Terms

1917
Canadian troops battle at Passchendaele
Canadian troops capture Vimy Ridge
Women in Ontario and British Columbia gain the right to vote in provincial electionsWartime Elections Act gives federal vote to women related to servicemenBorden re-elected as head of Union Government
Conscription introduced in Canada
Halifax devastated by an explosion
Income tax introduced as a temporary measure

1918
Enlistment begins
Armistice declared on Europe’s Western Front
Women win the right to vote in federal elections

Trial by Fire: Canada Enters  
World War One

1914
Archduke Franz Ferdinand assassinated in Sarajevo
Germany invades Belgium and France
Britain declares war on Germany; Canada  
automatically at war
War Measures Act passed in Canada

1915
Canadian troops exposed to 
poisonous gas at the Battle of Ypres

1916
Canadians suffer heavy losses in 
the Battle of the Somme
Women in Manitoba, Saskatchewan, 
and Alberta gain the right to vote in 
provincial elections

2

T i m e l i n e

social, economic, and 
Political Context 
• What effect did the War 

Measures Act have on the legal 
rights of Canadians?

•	What effect did the war have 
on the role of women?

•	What was the war’s impact on 
the home front?

Communities, Conflict,  
and Cooperation

• How did Canada get involved 
in the First World War?

• How did the nature of warfare 
and technology contribute to a 
war of attrition?

• What were conditions like for 
men in the trenches?

•	Describe Canada’s military role 
in the First World War.

identity, Citizenship,  
and Heritage

• How did Canada’s contribution 
on the battlefield affect 
Canadian identity?

• What impact did conscription 
have on Canadian unity?

• What challenges did Aboriginal 
soldiers face during the war 
and upon their return home?  

• What factors contributed to 
Canada’s emerging autonomy?
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Building Your Skills—pg. 29, 80, 179–180 
Students can use this feature to build their skills in analyz-
ing and interpreting information in the context of key topics 
from the grade 10 Canadian History course.

Counterpoints—pg. 10, 51, 109, 154, 236 
This feature presents an issue that connects 
to chapter topics and supports development of 
critical thinking skills, such as analyzing issues, 
preparing arguments, gathering information, 
and using evidence.

Colonel Paul Tibbets, commander of the air force 

squadron that dropped the bombs on Japan and pilot of 

the plane that dropped the bomb on Hiroshima, rejected 

such criticism because he felt it failed to take into con-

sideration the “context of the times”: 

As for the missions flown against Japan on the 

6th and 9th of August, 1945, I would remind 

you, we were at war. Our job was to win. Once 

the targets were named and presidential approval 

received, we were to deliver the weapons as expe-

ditiously as possible, consistent with good tactics. 

The objective was to stop the fighting, thereby 

saving further loss of life on both sides. The 

urgency of the situation demanded that we use 

the weapons first—before the technology could be 

used against us.
–Quoted in news release by  

Airmen Memorial Museum, 1994

c o u n t e r  p o i n t s

On July 16, 1945, a group of American scientists 

tested the first atomic bomb—the most powerful 

weapon ever built until that time. The scientists who 

witnessed the test were awestruck by the power of 

what they had created.

We knew the world would not be the same. A 

few people laughed. A few people cried. Most 

people were silent. I remembered the line from the 

Hindu scripture—the Bhagavad-gita. Vishnu is 

trying to persuade the prince that he should do 

his duty and to impress him, takes on his multi-

armed form and says, “Now I am become Death, 

the destroyer of worlds.” I suppose we all felt 

that, one way or another.
–Robert Oppenheimer,  

scientific director of the Manhattan Project

Two atomic bombs, dropped 

on the Japanese cities of 

Hiroshima and Nagasaki, ended 

the war, but controversy regard-

ing their use continues to this 

day. Was it necessary to use 

such a deadly weapon? Even 

before the atomic bomb was 

dropped, there were those who 

believed its use could never be 

justified. Admiral William Leahy, 

an advisor to U.S. President 

Harry Truman, opposed the 

bomb. In 1944, he advised 

Truman’s predecessor, Franklin 

Roosevelt, not to use the bomb.

Are weapons of mass destruction ever justified?

Figure 5–33 Hiroshima before the bombing

Personally I recoiled at the idea and said to 

Roosevelt: “Mr. President, this would violate 

every Christian ethic I have ever heard of and all 

known laws of war. It would be an attack on the 

non-combatant population of the enemy....”

It was my opinion that the use of this barbarous 

weapon at Hiroshima and Nagasaki was of no 

material assistance in our war.... The Japanese 

were already defeated and ready to surrender.... 

My own feeling was that in being the first to use 

it, we had adopted an ethical standard common to 

the barbarians of the Dark Ages. I was not taught 

to make war in that fashion, and wars cannot be 

won by destroying women and children....

–I Was There, 1950

For almost 200 years, war strategists have been 

influenced by the writings of Carl von Clausewitz, a 

Prussian general and military theorist. In his book  

On War, he writes about his theory of absolute war:

To introduce into a philosophy of war a principle 

of moderation would be an absurdity. War is an 

act of violence pushed to its utmost bounds.

–Quoted in Gwynne Dyer, War, 1985

Weapons now exist that have the potential to destroy 

all life on Earth. Nations have stockpiled thousands of 

warheads hundreds of times more powerful than the first 

atomic bombs. Arsenals and laboratories store biologi-

cal weapons designed to spread diseases. Governments 

maintain stores of deadly chemical weapons. Von 

Clausewitz could never have envisioned destruction on 

such a scale.

Figure 5–34 Hiroshima after the bombing

Thankfully, some nations have agreed to 

treaties that limit the testing of nuclear weap-

ons and that reduce the arsenal of nuclear 

weapons. Still, both the United States and 

Russia have the capability to destroy the 

world several times over. Many other nations 

also have nuclear arms and large quantities 

of chemical and biological weapons.

Thinking it Through

 1.  What reasons did Admiral William Leahy 

give against using the atomic bomb?

 2.  What three arguments did Colonel Paul 

Tibbets give to support the use of the 

atomic bomb on Japan?

 3.  What do you think Robert Oppenheimer 

meant by “We knew the world would not 

be the same”?

 4.  Do you think there are any circumstances 

in which weapons of mass destruc-

tion can ever be justified? Explain your 

answer.

Ethical DimensionHISTORICAL
THINKING
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Building Your Skills

Political cartoons are a useful source of information 

about historical or current issues. They simplify an 

issue by portraying political personalities or events in 

an exaggerated way and using symbols to represent 

ideas. In this way, they are a very effective means of 

convincing a reader to see an issue in a specific way. 

But the perspective about the issue presented in a 

political cartoon is often extreme and harshly critical. 

They represent political figures as caricatures, exag-

gerating their physical and personality traits for comic 

effect. Political cartoons often use stereotypes to 

emphasize their message. They also employ analogy 

to compare people or events to other things that the 

audience will relate to and understand. While these 

devices help convey perspectives on historical events 

CheCkpo int

 1. Build a flow diagram that links the following in 

sequence, noting any events that occurred  

simultaneously: assassination of Franz Ferdinand 

and his wife, invasion of Belgium, creation of the 

Triple Alliance, Britain declares war on Germany, 

and Russia mobilizes troops.

 2. Historical Significance  List the causes and con-

tributing factors that resulted in the outbreak of 

war and then select the three you think are most 

important. Justify your choices.

 3. Imagine you are the prime minister of Canada. 

Compose a letter to the prime minister of Britain 

explaining why you do, or do not, support an alli-

ance between Britain, Russia, and France.

 4. Write a well-reasoned argument for the following 

proposition: “The First World War was unneces-

sary and could have been prevented.”

Figure 2–6 The Chain 

of Friendship. This British 

cartoon appeared in 

some Canadian newspa-

pers at the outbreak of 

war. It highlights some of 

the main causes of the 

First World War by rep-

resenting the European 

countries in 1914 as  

different characters.

or current issues, you need to be aware of the biases 

and prejudices that may taint political cartoons when 

you interpret them.

Steps to interpreting political Cartoons

 1. Read the text and look closely at the drawing.

 2. Identify the central issue or event in the cartoon.

 3. Identify the devices used by the cartoonist  

(caricature, analogy, words, symbols, stereotypes, 

sizing, etc.).

 4. Identify the biases of the cartoonist by examining 

the devices used.

 5. Interpret the cartoon.

Applying the Skill

 1. Identify the countries represented by the child 

and the adult who is picking on him. Why is one 

country shown as a child?

 2. The cartoon uses caricatures of speech and 

clothing to identify European countries. Identify 

Germany, Britain, France, and Russia. Explain 

your choice in each case.

 3. Use the cartoon to make a list of the countries on 

either side of the conflict. Compare your list to the 

map in Figure 2–4.

 4. What is the meaning of the title of the cartoon? 

Could it be interpreted as an ironic or sarcastic 

title? Explain.

 5. Evaluate the cartoon. How effectively does it 

deliver its message? Explain.

This assassination triggered a chain reaction that started the First World 

War. Austria-Hungary blamed Serbia for the assassination. As part of the 

agreement of the Triple Alliance, Kaiser Wilhelm II of Germany offered 

Austria-Hungary a “blank cheque,” promising to support them even if they 

went to war. When Serbia refused to submit to an ultimatum from Austria-

Hungary, the Empire declared war. This caused Russia to mobilize its troops 

to defend Serbia as part of its promotion of Pan-Slavism. Germany responded 

with its own mobilization. This prompted Britain to put its navy on alert 

and France to mobilize its army. When Germany violated the neutrality of 

Belgium in order to attack France, Britain declared war on Germany to protect 

its ally. Canada, as part of the British Empire, automatically went to war, too. 

Gradually, the conflict drew in more and more countries around the world. 

T i m e l i n e

June 28  Franz Ferdinand and his wife Sophie are assassinated in Sarajevo, Bosnia.

July 6   Germany promises Austria-Hungary a “blank cheque” to support any military action in Serbia.

July 23  Austria-Hungary delivers an ultimatum to Serbia, threatening severe consequences:

	 •		Serbia	must	dismiss	all	anti-Austrian	teachers
,	government	workers,	and	army	officers.

	 •		Austrian	officials	will	be	allowed	to	enter	Serbi
a	to	investigate	the	assassination.

	 •	Serbia	must	cooperate	with	the	Austrian	inves
tigation.

July 26 Russia begins to mobilize its armed forces in anticipation of war.

July 28  Austria-Hungary rejects Serbia’s partial acceptance of its demands and declares war. 

July 31	 •	Russia	announces	its	general	mobilization.

	 •		Austria-Hungary	and	Germany	demand	that	Ru
ssia	stop	mobilizing;	Russia	ignores	 

this command.

	 •		France	agrees	to	respect	Belgium’s	neutrality,
	but	Germany	refuses.

August 1   Germany declares war on Russia.

August 3  Germany declares war on France.

August 4	 		•		Germany	invades	Belgium	and	Luxembourg	to	
attack	France.

	 •	Britain	declares	war	on	Germany.

	 •		Canada	is	automatically	at	war	as	part	of	the	
British	Empire.

timeline to War, 1914

Cause and ConsequenceHISTORICAL
THINKING
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What If?—pg. 36, 56, 181, 239 
This feature asks students to think critically 
about how an outcome might change if con-
ditions or actions at the time were different. 

Web Link—pg. 31, 67, 131,152, 223
Web link suggestions are provided to support 
student inquiries.

Figure 5–16 Maintenance Jobs 
in the Hangar by Paraskeva Clark 
(1898–1986)

Analyzing images Paraskeva Clark 
was a feminist whose painting con-
veyed a strong social message. How 
do this painting and the poster above 
it illustrate Canada’s commitment to 
total war? What social message do they 
convey? How do you think more tra-
ditional artists and critics might have 
reacted to this type of painting in the 
1940s?

Untitled-1   1
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Analyzing Visuals—pg. 34, 45, 47, 79, 
136, 177 
Visuals are supported by captions and 
questions that support inquiry and critical 
thinking.

The Battle of the Somme
In July 1916, the Allies launched a massive attack against a line of German trenches near the Somme River in France. The attack failed because
•	 The	Allies	shelled	the	German	lines	for	days	before	the	attack	began,	but the shells did not destroy the Germans’ defences or the barbed wire around their trenches.
•	 The	commanders	used	tactics	that,	though	previously	successful,	proved	to	be	useless	in	trench	warfare.	Troops	were	ordered	to	march	across	open	fields,	and	wave	upon	wave	of	men	were	shot	down	by	German	machine guns. 
•	 Despite	heavy	losses	on	the	first	day	of	battle—including	nearly	58	000	British	troops—the	attack	continued.	

The	battle	lasted	five	months	and	the	Allies	captured	only	13	kilometres	of	land.	Both	sides	suffered	heavy	losses.	There	were	more	than	1.25	mil-lion casualties,	with	almost	24	000	Canadians	among	them.	The	Royal	Newfoundland	Regiment	alone	lost	approximately	90	percent	of	its	men,	and	every officer was either wounded or killed. Most soldiers were badly shaken by the slaughter. 
Despite	their	heavy	losses,	Canadian	troops	distinguished	themselves	dur-ing the Battle of the Somme and were brought in to lead assaults in several major battles over the course of the war. 

The Battle of Vimy Ridge 
In	1914,	the	Germans	took	control	of	Vimy	Ridge,	a	key	position	near	the	Somme.	This	vantage	point	gave	a	clear	view	of	the	surrounding	countryside,	supply	routes,	and	enemy	positions.	For	more	than	two	years,	both	French	and	British	forces	tried	to	capture	the	ridge	but	were	unsuccessful.	Late	in	1916,	Canadian	troops	were	chosen	to	lead	a	new	assault	on	Vimy	Ridge.	Lieutenant-General	Julian	Byng,	a	popular	British	officer	(later	appointed	a	governor	general	of	Canada;	see	Chapter	3),	carefully	planned	the	attack.	His	troops	trained	and	rehearsed	until	Byng	decided	they	were	ready.	In	preparation	for	the	attack,	artillery	bombarded	German	positions	for	more	than	a	month.	Meanwhile,	sappers	(army	engineers)	built	tunnels	to	secretly	move	troops	closer	to	the	ridge.	On	April	9,	1917,	Canadian	troops	moved	into	position.	The	Canadian	Corps	followed	their	plan	of	attack	and	in	less	than	two	hours	they	had	taken	their	first	objective.	On	April	10,	they	captured	Hill	145,	the	highest	point	on	the	ridge.	By	April	12	they	had	taken	“the	pimple,”	the	last	German	position.	

It	was	a	stunning	victory.	The	Canadians	had	gained	more	ground,	taken	more	prisoners,	and	captured	more	artillery	than	any	previous	British	offensive	in	the	entire	war.	Although	the	cost	was	high—more	than	3500	men	were	killed	and	another	7000	wounded—the	losses	were	significantly	lower	than	in	any	previous	Allied	offensive.	Byng’s	meticulous	planning	and	training,	and	Canadian	professionalism	and	bravery,	had	paid	off.	The	Battle	of	Vimy	Ridge	marked	the	first	time	that	Canadian	divisions	attacked	together.	Their	success	gave	them	a	sense	of	national	pride	and	the	reputa-tion	of	being	an	elite	fighting	force.

KEY TERM

casualties those injured, killed, captured, 
or missing in action

I past the worse fighting here 
since the war started, we took 
all kinds of prisonners but God 
we lost heavy, all my camarades 
killed or wounded.… dear wife 
it is worse than hell, the ground 
is covered for miles with dead 
corpses all over.… pray for me 
dear wife I need it very bad.… as 
long as I leave I’ll remember it. 

–Francis Xavier Maheux, 
September 20, 1916

What If…
Imagine	that	Canada	had	lost	at	
Vimy Ridge. How might that 
have	affected	Canada’s	identity?

Note: The quotation above contains 
spelling and punctuation errors. It has been reproduced as it was originally  
written.

FiguRE 2–15 The Canadian 
National Vimy Memorial in France 
commemorates Canadian soldiers 
who were killed during the First 
World War.

Thinking Critically Do you think 
that war memorials are important? 
Why or why not? 
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STUDENT ENGAGEMENT

Innovations—pg. 38, 66, 201, 231
Highly visual photo essay-style presentation, designed to engage students and 
provide a glimpse into technology or inventions of the time

Case Study—pg. 62–63, 102–103, 233
An in-depth exploration that provides students an oppor-
tunity to delve more deeply into an important aspect of the 
chapter or to pursue their own inquiry

Up Close and Personal— pg. 13, 41, 272–273
A short glimpse into the lives and contributions of key 
people in Canadian history

Fast Forward—pg. 49, 79, 99, 200
Helps students understand the past through the lens of a 
current topic or event

c a s e  s t u d y

Governments around the world have sometimes arbi-

trarily relocated Aboriginal people with little consid-

eration of their needs and rights. The resettlement in 

1953–1955 of Inuit families to the High Arctic almost  

2000 kilometres away from their former homes was 

such a case.

In the summer of 1953, the Canadian government 

relocated several Inuit families from Inukjuak (formerly 

known as Port Harrison) in northern Québec and Pond 

Inlet in Nunavut (formerly the Northwest Territories) to 

Grise Fjord and Resolute Bay. A second group of families 

was moved from Inukjuak two years later. 

The families volunteered for the move because hunt-

ing in their area was poor, but they were not told about 

conditions in the Arctic or about how difficult it would be 

to return to Québec if they wished to do so. Families were 

dropped off without firewood or housing at the onset of 

the Arctic’s four-month winter darkness. Survivors today 

still talk about their struggles: hunger, defending them-

selves from polar bears, and living in igloos until they 

could get wood to build houses. 

In the 1980s, a suit was initiated against the fed-

eral government arguing that the relocation was done to 

assert Canadian sovereignty in the Far North rather than 

to benefit the Inuit. The Arctic had become strategically 

important for defence during the Cold War. (You will read 

about the Cold War later in this chapter.)

In 1989, the federal government created a program 

to help those relocated (and their descendants) who 

wished to return south. In 1996, the government offered 

cash compensation to the survivors but did not offer an 

apology. Today their descendants are bitter, claiming 

that people were promised abundant game and fish, but 

instead faced cold, disease, hunger, and poverty. 

Thinking It Through

 1. Look up the term “paternalism.” Was government 

action in the High Arctic relocation program paternal-

istic? Explain.

 2. Compare the actions of the 1950s government that 

relocated the Inuit to the way governments oper-

ate now. Would such a program be possible today? 

Explain.

FIgure 6–12 The Inuit community of Qausuittuq (Resolute) in 1956. It was formerly 

in the Northwest Territories and is now part of Nunavut.
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The dot for Iqaluit has been changed to a provincial capital symbol

to distinguish it from the nation capital symbols.

FIgure 6–13 The new territory of Nunavut 

was created in 1999.

The High Arctic Relocation

Chapter 6  Refining an Identity: Canada in the Post-War Years   183

©P

06_GR10_ON_History_ch06.indd   183

15-01-25   4:15 PM

Social Welfare
Pearson’s government continued to build on the social welfare programs started by Mackenzie King. During the war, King was looking for a way to keep the support of voters who remembered the hardships of the Depression and were attracted by the Co-operative Commonwealth Federation (CCF), the political party that stood for social benefits. As a result, he introduced unemployment insurance in 1940 and family allowance, or the “baby bonus,” in 1944. In 1966, Pearson’s government began the Canada Pension Plan, which improved on existing pension schemes. It also introduced the Canada Assistance Plan to help the provinces finance social assistance programs for people in need. In the same year, Pearson introduced Canada’s system of  universal health care, the Medical Care Act. 

Before 1966, most Canadians who fell seriously ill could spend their life savings on medical care. Many had to depend on charity, or face debt or bank-ruptcy to pay medical bills. Despite bitter opposition from doctors, Saskatchewan Premier T.C. “Tommy” Douglas introduced a complete medicare program that allowed all people in the province to seek medi-cal treatment without paying out of their own pockets. When the bill was finally passed in Saskatchewan in 1962, it illustrated to the rest of Canada that a medi-care system was possible.
In the same year, Tommy Douglas left provincial politics to become leader of the New Democratic Party (NDP), which grew out of the CCF. Fearing that the NDP might capture votes with a campaign for national medicare, the Liberals added health care to their party platform. As a result, the national Medical Care Act was passed in 1966. This Act meant that federal and provincial governments would now share the cost of medical care by doctors and hospitals for all Canadians, with funding coming from taxes. 

Today, Canadians identify medicare as the social pro-gram they value most.

up close
and personal

Tommy Douglas: What Makes  Him the Greatest Canadian?

 1. List three social changes made by Diefenbaker and three social changes made by Pearson. 
 2.  a) Why did Prime Minister Pearson believe a new flag was necessary? 

 b) How important do you think a flag is in assert-ing identity? Should it be a criminal act to show disrespect to a flag? Discuss your views with the class.

CHECKPO INT

FIGurE 7–13 Tommy Douglas with supporters after winning the New Democratic Party leadership in August 1961Thinking Critically In 2004, Tommy Douglas was voted the Greatest Canadian of all Time in a nationwide CBC contest. Why might Canadians have such high regard for him?

Historical Significance
HISTORICAL
THINKING

•	How	did	Canadian	social	
programs	evolve?

KEy TErM
Medical Care Act an Act passed by Parliament in 1966 that provided free access to physician services for Canadians
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1925 Election. Prime 
Minister Mackenzie King’s 
Liberals win fewer seats than Meighen’s Conservatives.

Byng refuses. He argues 
that the vote of censure 
has to be completed first. 
King resigns. 

King returns to power. 
King and the Liberals win 
a majority government in 
the 1926 election.

King wishes to remain 
prime minister. King asks 
Governor General Viscount 
Byng to let him remain in 
power because he has 
the support from the 
Progressives in Parliament. 
(The prime minister and 
Cabinet can stay in power 
if they maintain the 
majority of votes in the 
House of Commons.)

Governor General Byng 
grants King’s request. 
The governor general is 
responsible for making 
sure that the Canadian 
prime minister and 
government have the 
confidence of Parliament.

King asks for another 
favour. King asks Governor 
General Byng to dissolve 
Parliament and call an 
election. King knows he 
will lose the Parliament 
vote but that he will win a 
general election.

A customs scandal erupts 
in 1926. The Conserva-
tives call for a motion of 
censure—a vote of strong 
disapproval—against 
King’s government. The 
scandal weakens the 
Progressive Party’s 
support for King’s Liberal 
government.

Meighen gets the boot. 
Governor General Byng 
appoints Meighen, the 
leader of the Conserva-
tives, to be prime minister. 
Meighen’s government is 
ousted from Parliament 
three days later after a 
non-confidence vote.

Another election. Byng 
is forced to dissolve 
Parliament and call an 
election in September 
1926.

FIGURE 3–22 After the King-Byng Crisis, King gained national support by claiming it was undemocratic for the governor general, a British representative, to go against the 
wishes of a prime minister elected by Canadians.

F a s t F o r w A r d

FIGURE 3–23 This cartoon shows the three opposi-tion leaders, Stéphane dion, Gilles duceppe, and Jack Layton, pointing at Stephen Harper.
Using Evidence How would you have advised Governor General Jean regarding Harper’s request to suspend Parliament?

King-Byng Revisited?
In 2008, Prime Minister Stephen Harper faced a crisis similar to that of Mackenzie King in 1926. The three opposition parties (Liberal, New democrat, and Bloc Québécois) were dissatisfied with the minority Conservative government’s financial policies and formed a coalition to oust the government. They asked Parliament to hold a non-confidence vote against Harper’s government. Before the vote took place, Harper asked Governor General Michaëlle Jean to prorogue, or suspend, Parliament for a month so the government could bring in a new financial policy. Governor General Jean agreed. during the month Parliament was suspended, Harper managed to con-vince the Liberal leader to accept the Conservatives’ new financial plan and support them in the non-confidence vote. with the Liberals’ support in Parliament, Harper’s Conservative government stayed in power.

KEY tERMs
Chanak Crisis the Canadian government’s refusal in 1922, lead by King, to support British troops in defending the Turkish port of Chanak; the first time the Canadian government did not support the British military

Halibut Treaty a 1923 treaty between Canada and the U.S. to protect halibut along the Pacific Coast; the first treaty negotiated and signed independently by the Canadian government 

governor general the person who  represents the British crown in Canada
King-Byng Crisis a situation that occurred in 1926 when Governor General Byng refused Prime Minister King’s request to dissolve Parliament and call an election

coalition a formal alliance of political  parties

confidence in politics, it means support
prorogue to postpone or suspend, as in Parliament
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ASSESSMENT
A variety of questions and activities appear throughout Think History to help 
students consolidate and apply their understanding of key concepts and demon-
strate their critical thinking and inquiry skills.  

Checkpoint—pg. 37, 81, 104, 133, 153, 178
Section review questions provide an opportunity for a quick check of student 
understanding.

Chapter Review—pg. 120, 164, 206, 242
Students gather/synthesize important information from each chapter as they 
revisit the Chapter Focus Question. Also includes a variety of questions—knowl-
edge and understanding, inquiry process, critical thinking, Historical Thinking 
Concepts, and document analysis.  

Thinking It Through—p. 46, 51, 63, 82, 155, 233, 286
Students apply critical thinking and inquiry skills to Case Study and 
Counterpoints features.

Building an Identity

Canada’s enormous contribution to the war, in both human and economic 

terms, gave it a new role on the world stage. Just two decades earlier, Canada 

had been a colony in the British Empire. By the end of the Second World War, 

Canada had emerged as a major player in a global conflict, with one of the 

world’s largest navies and fourth-largest Allied air force. Once again, Canadian 

troops proved themselves on the battlefields, and were recognized for their 

contribution to the Allied victory. In addition, the efforts of Aboriginal, Asian, 

and black soldiers—along with those from other minority groups—during the 

war helped further civil rights for all Canadians. Although many Canadians 

were killed, wounded, and captured, the Second World War became a defin-

ing event in the development of Canada’s identity.

But it was a good war for Canada too, because it made us a great 

nation. I mean... it showed us what we could do. We just weren’t a 

bunch of wheat farmers and Nova Scotia fishermen and lumbermen in 

B.C. We were a nation. A big and tough and strong nation.

–Quoted in Barry Broadfoot, Six War Years, 1974

 1. a) How did the war end the Depression?

  b) What were the major changes in Canada’s 

economy during this period?

 2. In what ways did the war change the social make-

up of Canada? In what ways was it unchanged?

 3. In your opinion, which branch of the armed  

forces had the greatest impact on the outcome  

of the war? Provide evidence from the chapter.

 4. Do you agree that “it was a good war”? Explain.

 5. Historical Significance  What were the three most  

significant ways that the Second World War 

changed Canada?

CHECKPO INT

FIgurE 5–45 In May 1946, more than 100 black veterans attended a welcome 

home banquet in their honour.

Country Casualties

Canada  42 000

Britain  326 000

France  340 000

Germany  325 000

Soviet Union  8 668 000

Japan  1 506 000

United States  295 000

FIgurE 5–44 Allied and Axis military 

casualties

Thinking Critically Casualty numbers 

for the Second World War vary widely 

depending upon their source. Give 

some possible explanations.

• How was Canadian identity 

strengthened by the war?

Chapter 5  World on Fire: Canada and World War Two  163

©P

05_GR10_ON_History_ch05.indd   163

15-01-25   4:17 PM

Apply Your Thinking
Historical Significance

 8.  Use the organizer you created in Question 1. Which 
three events had the greatest impact on Canada? 
Provide evidence to support your opinion.

Cause and Consequence  
 9.  Could war have been avoided if Britain, France, and 

their allies had stood up to Hitler’s demands earlier 
than they did? Why do you think politicians were so 
ready to appease Germany in 1939? Prepare rea-
soned arguments for both sides of these questions.

10.  During the Second World War, Canada and its allies 
practised “total war.” Explain how this contributed 
to the Allied victory. How successful would Canada 
have been if it had participated in the war on a lim-
ited basis, such as with the war in Afghanistan?

Communicate

11.  Discuss with a partner how the following countries 
and groups might have viewed Canada at the end of 
the Second World War. Be prepared to discuss your 
ideas with the class.

   a) Britain

  b) the Netherlands

  c) United States

  d) Japanese Canadians
  e) Canadian women

Document Analysis

12.  Read the quotations on the bombing of Hiroshima 
on pages 154–155, keeping in mind that quotations 
must always be understood in context. 

  a) What moral question is raised here?
  b)  Briefly summarize the arguments presented and 

rank them by how strong you think they are.
  c)  Do you think photos of the bombing victims have 

influenced the use of nuclear weapons? Explain.
  d)  In your opinion, where does the responsibility for 

the bombings of Hiroshima and Nagasaki chiefly 
lie? Explain.

  e)  Faced with the same factual information as 
Truman, would you have decided to use the 
atomic bomb?

Having found the bomb we have used it. We have 
used it against those who attacked us without 
warning at Pearl Harbor, against those who have 
starved and beaten and executed American pris-
oners of war, against those who have abandoned 
all pretense of obeying international laws of 
warfare. We have used it in order to shorten the 
agony of war, in order to save the lives of thou-
sands and thousands of young Americans.

–Harry S. Truman, 1945

Unlike in the First World War, Canada entered the 
Second World War as a recognized and independent 
nation. Even so, ties to Britain were still very strong. After Britain declared war on Germany in September of 1939, Canada almost immediately followed suit. The war put 
the development of Canadian industry into overdrive. On the home front, women took over many of the jobs for-
merly done only by men and everyone had to adjust to 
rationing and the rigours of a war economy. Canadians 
fought in Hong Kong, Dieppe, Italy, Normandy, and 

Holland. The Canadian navy grew enormously during the war, protecting the sea lanes over which the products of Canadian forests, farms, and factories travelled to Britain and Russia to help the war effort. Canadian pilots and 
crews fought in the Battle of Britain and flew thousands 
of missions over Europe. The need for more personnel 
brought back conscription, which again threatened to 
split the nation. Canada’s participation was critical to the war effort and won the nation increased status in the 
post-war world.

CHAPTER FOCUS QUESTION How did the Second World War impact Canada socially,  
politically, and economically?

Knowledge and Understanding
 2.  Continue the annotated timeline showing steps to 

Canadian autonomy that you started in Chapter 2. 
Review the events that are covered in this chap-
ter. Write the name and date of each event on the 
timeline and explain how the event contributed to 
Canadian independence.

 3.  Outline the causes of the Second World War.
 4.  Describe how the war changed women’s roles and 

how you think this may have changed Canadian 
society.

 5.  Explain the significance of each of the following to 
Canada:

   a) Battle of Hong Kong
  b) Dieppe Raid

  c) Battle of Britain

  d) Battle of Ortona

  e) Battle of the Scheldt
  f) Battle of the Atlantic
  g) Liberating the Netherlands
  h) D-Day

 6.  The Nazis killed millions of Jewish people in the 
Holocaust during the Second World War, but their 
anti-Semitism became official government policy in 
the 1930s. What position do you think the Canadian 
government should have taken toward Germany 
before the war? Might the war have been prevented 
if other countries had protested? Explain.

 7.  Find examples in the textbook of divisions within the 
country that were exacerbated by the war.

FIGURE 5–46 A woman and child who survived the atomic bomb dropped on Nagasaki, Japan, on August 9, 1945. Their faces are burned from the heat of the explosion.

 1. Complete the following organizer to show the impact of the Second World War on Canada.
Event Description Significance of the Event Long-lasting Effects

C h A p T E R

Review
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u n i t  2

Thinking It Through

Use this study guide to synthesize your learning about Canada’s development 

as a country. As you work through the following steps, refer back to the Focus 

Questions for Chapters 4 and 5. Look for evidence in your understanding to 

answer these questions.

Step 1  unpacking Knowledge

Use a chart to record information you learned in Unit 2. Your information may 

include events, key terms, individuals, or concepts.

 

Step 2  Organizing Your understanding

Using the information you recorded in Step 1, complete a chart, grouping your 

items into course topics. You do not need to use every item from Step 1. Focus 

on the key items. Many items can and will fit into multiple categories. Explain 

this in the Significance column.

Chapter 4 
Chapter 5

  Decade of Despair: Canada in the Great Depression  World on Fire: Canada and World War two

Step 3  Making Connections

Complete a mind map for one of the  

main course themes using the items  

from the chart you created in Step 2.  

The three main themes are  

 Social, Economic, and Political 

Context,  Communities, Conflict, and 

Cooperation, and  Identity, Citizenship, 

and Heritage.

Step 4  Applying Your Skills

Analyzing Evidence

Examine the images in the Unit Opener 

(pages 90–91) and the following sources 

and discuss how they connect to the mate-

rial you have covered in this unit. Identify 

what each source is about, what is its mes-

sage, and how it is evidence for one of the 

course themes. Remember to apply the 

skills you have learned including looking for 

bias and assessing reliability.

SourCe 1: The Battle of Vimy Ridge,  

Richard Jack, 1918 

 Sample topics Event/Person/Date/Key term  Significance

  What steps did Canada take to  

become an autonomous nation? 

  What were the labour and social   

impacts of economic cycles and   

changes between the wars,  

especially the Great Depression? 

  What is regionalism and in what 

ways was it expressed in Canada 

from 1929 to 1945? 

 Social, Economic, and Political Context  Communities, Conflict, and Cooperation  Identity, Citizenship, and Heritage 

        SourCe 3: Mr. MacInnis, Debate in the House of 

Commons, June 26, 1935 

The easiest way to provoke a person into taking 

action which possibly he should not take is to 

ignore his rightful claims. I contend that these 

men in the camps have rightful and just claims 

which have been ignored by this government. 

SourCe 2: Lord Sankey, Privy Council 

Judgement, October 18, 1929 

[T]he exclusion of women from all 

public offices is a relic of days more 

barbarous than our.... To those who 

would ask why the word “person” 

should include females, the obvious 

answer is, why should it not? 

SourCe 4: Canadian women worked in munitions  

factories during the First World War.
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Interpreting Political Cartoons

Source 5: Hawkins, N. H. “The Same Act Which Excludes 

Orientals Should Open Wide the Portals of British Columbia 

to White Immigrations.” Saturday Sunset, Vancouver,  

August 24, 1907 

      

  Source 6: “Equal Partners All.” The Imperial Conference, 

held in London in 1926, resulted in the Balfour Report.  

The Grain Growers’ Guide, Winnipeg, December 15, 1926

Decoding Photos

Source 7: During the Second World War, Ronnie, the Bren Gun 

Girl represented the war machine on the home front. 

      

Gathering Information

Source 10: Women with jobs in Canada, 1939–1945

Source 9: An automobile pulled by horses 

was called a “Bennett buggy” in the 1930s.

Source 8: 
Unemployment 
during the 
Depression

Step 5  Thinking Critically 

Now that you have reviewed Unit 2 content, practised skills, and explored evi-

dence and themes, it is time to synthesize your learning. 

In a well-organized, multi-paragraph essay:

…the twentieth century shall be the century of Canada and of 

Canadian development. For the next seventy-five years, nay for the 

next one hundred years, Canada shall be the star towards which all 

men who love progress and freedom shall come.
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Source 12: Second 

World War propaganda 

poster 

check the Pearson  

Web site for additional 

review activities and 

questions. 
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Thinking It Through
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Source 11: Alaska boundary dispute
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